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Abstract
This project proposes a study of mindfulness as a resource for online students to engage in Multicultural

Education and be empowered to learn challenging topics like racism, gender oppression, and privilege.
Mindfulness employs a wholeness approach incorporating social, emotional, spiritual and mind/body
tools to settle one’s attention and calm reactions in order to stay present and engaged. Online students will
betaughtmindfulnessthroughtenvideosandaskedtoreflectinassignments aboutits valueand howit
supportslearning. Inanera ofhigh anxiety and uncertainty, along with racism atthe center of society’s
struggles, online educators must help develop undergraduates’ human capacity for engaging thoughtfully
and compassionatelyinconversations aboutracism, sexism, andsocialjustice. This research is
guided by the following research questions:

How does online mindfulness help students’ understand multicultural content?
How do aspects of online mindfulness videos help their learning in the following ways (i.e., the instructor,

personal examples, mindfulness exercises, texts and sources, multicultural content, future careers/K12
teaching, health and wellness, tool for learning)?

With groundedtheory, students’ perspectives will be analyzed forhow mindfulness supports their
learninginthe online setting by analyzing theirreflection assignments and mid-term evaluations.
Findings from a pilot study in an in-person setting showed that Multicultural Education students
responded positively to mindfulness as supporting emotional aspects, spiritual connectedness,
conceptual content, and physiological aspects to learning, and with this study we intend to find out how to
best incorporate mindfulness in online curriculum through use of videos.

Statement of Problem or Question
Students in pre-service teacher education and across OSU through the DPD program are required to study

about intersections of gender, race, class, sexual identity and other institutions and systems that
perpetuate inequities and privilege in our society. More than ever, educators are grappling with
fundamentalissues ofequityinrespondingtothe globalpandemicandintaking up calls forsystemic
changearoundracism. Inthelastdecade, scholarshaveincreasinglyfocused ontheimportance of
incorporating socialjusticeissuesinteachereducation curricula(Kaur,2012; Shapira-Lishchinsky, 2016;
Shelton &Barnes, 2016; Spratt & Florian, 2015). Withinthatliterature, few studies have highlighted
development of a broad array of self-empowerment tools to explore personal experiences and identity in
one’steachingto provideamore meaningfuleducation (Ergas, 2017; Kissling,2014; Mansfield,
Beltman,Broadley, & Weatherby-Fell,2016). Some studiesrecognize the emotionalimplications of
learning socialjustice inteachereducation programs (Swanson, Rabin, Smith, Briceno, Ervin-Kassab &
Sexton, 2019). There is also growing attention and recognition of the importance of body reactions and
emotions in teaching and learning (Browning, 2018; Dutro & Cartun, 2016; Hunter, 2011; Reio Jr., 2005).
However, existing studies fail to suggest ways to help early undergraduates in Education navigate the
emotional work and build empowermentto navigate both the innerlandscape and socio-political
dimensions of social justice as anintentional pedagogical approach, specifically with online pedagogies.



In this study, we explore how a wholeness approach that “honors the whole of who we are as
intellectual, compassionate, authentichuman beings who value love, peace, democracy, community,
diversity,and hope forhumanity” (Rendon, 2009, p. 25) cansupportthelearning of social justice.
Mindfulnessofferstoolsto connectwiththe many parts of ourselvesashumansthatare oftenleftout in
academics. With recent consideration of mindfulness as a tool to deal with stress and anxiety and to
improve wellbeing of pre-service teachers (Birchinall, Spendlove, & Buck, 2019; Donahue-Keegan,
Villegas-Reimers &Cressey, 2019; Hwang, Barlett, Greben, &Hand, 2017), researcherslike Griggsand
Tidwell (2015) recognize the importance of teaching mindfully in the context of graduate multicultural
education.However, nodirectlinkbetween mindfulness andtheincorporation of socialjusticeand
multiculturalism in undergraduate teacher education has been appropriately made.

Thisgapintheliteratureisevenmoreapparentintheonline context. Giventhe successinface-to-face
mindfulnessinterventionstodecrease stress, anxiety, and depression, some have evaluated the
feasibility of web-based mindfulness courses in achieving similar outcomes and improving mental health
(Krusche, Cyhlarova, & Williams, 2013; Spijkerman, Pots, & Bohimeijer,2016). Otherstudieshave
investigated the efficacy of online mindfulness programs in decreasing employee stress while enhancing
resiliency and well-beingin the workplace (Aikens, Astin, Pelletier, Levanovich, Baase, Park, & Bodnar,
2014).However, little attention has been giventothe application of mindfulnesstechniquesinonline
education. With an increasing demand for virtual educational resources, and in times when stress and
uncertainty prevail among undergraduate students, this study recognizes the need for effective
approachestomindfulnessinonline education, withaparticularfocusonthelearningofsocialjustice
and multiculturalism.

Multicultural education can be a transformative educational experience, especially for undergraduate
students during emerging adulthood and cognitive development. Many (though not all) are in emerging
adulthood (Arnett,2010), whichisatransitionbetweenadolescence and adulthood. Itisatime when
they are exploring who they are and building complex understandings of their identities (Marcia, 1993;
Quintana, 2007; Torres, etal., 2009). Many are just beginning to focus on their future profession and are
beingexposedtodiverse populationsandsocialjustice conversationsforthefirsttime. Theyneedto
develop resources and empowerment for engaging compassionately, calmly, and thoughtfully in
controversial and activating discussions of racism, sexism, and so on.

Drawing from critical race feminist epistemologies (Prieto and Villenas, 2012; Rendén, 2009), this study
investigates the use of mindfulness techniques in online learning and discussing stimulating topics of
multiculturalism. Results from a pilot study helped us develop an online curriculum for practicing
mindfulness to help deal with the socio-emotional and inner personal work of contemplating life
experiences and conversing with others around social justice and multiculturalism. With this study, we will
explore the implementation of this curriculumin an online multicultural education class, and evaluate its
efficacy on the students’ learning experiences for future improvement. It should be noted thatthe authors
identifyasLatinaandthe primaryinvestigatordrawsfrom Chicana/Latina Feminist epistemology, is
certified in yoga instruction, and has extensive contemplative training.
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Planned intervention to address the problem or question
Research Questions
How does the online mindfulness curriculum help students understand multiculturalism content?

How do aspects of online mindfulness videos help their learning in the following ways (see items a through
hbelow)?

The mindfulness instructor

Instructor stories and personal examples
Mindfulness practices

Text connections tosources/books

Connection to content (i.e., racism/multiculturalism)
Link to future career/workplace (i.e., K12 schools)
Ideas for ownhealth/wellness

Tools for Learningprocesses

Research Design
This study focuses on the impact of mindfulness videos with online students in a multicultural education

course as partof alarger project. The Social Justice and Mindfulness in Multicultural Education (SAMME)
projectconsists ofacurriculumredesign (includingDPD designation)and analysis of studentdatato
explorehowtomovebeyondtraditionalapproachesthatcenteronanalysis, cognition,andrationality
andtoincludeawholenessapproachtomulticulturaleducation. Apilotstudy (phase one)was carried out
in the on-campus class during winter term of 2020 when the incorporation of mindfulness was being
introduced for the second term. The mindfulness was taught face-to-face, and the Ecampus online video
instruction has not yet been studied.

The proposed projectwillfocus on Ecampusandtheonlinevideocomponents, whichwere createdin
summer 2020. This will require an IRB modification to incorporate incentives for participation from
Ecampus students. Table 1 depicts the video-based mindfulness curriculum, topics, and activities, which
were designedto be taughtinthe Ecampus course by the primary investigator as aresult of the pilot
study. This proposal represents phase two of this research project, where we will study the
effectiveness of the online mindfulness curriculum, so that the existing videos could be revised based on
the findings of this research.

Table 1: Mindfulness Curriculum Week-by-Week (in the Videos)

Week [Topics Exercises

1 \What is Mindfulness? The Breath: Inhales and Exhales
Equity & Empowerment through Access to Well-
being

2 Sitting with Discomfort & Recognizing Emotions;  [Mindfulness:Body ScanandNoticing the
Staying in Difficult Conversations Body




3 Integrating Mind & Body; Racial Trauma Mindfulness: Grounding Exercises

4 Finding Strengthand ResilienceintheCenter  [Mindfulness: Centering Practices

5 Belonging: groups/Linking to Ancestors Mindfulness: Belonging/community

6 Resiliency /Interconnection with Nature Mindfulness: Body to be Grounded

7 Stabilizing attention; Directing Energy Mindfulness: Attention and Energy

8 Teaching from the Heart; Practices of Self- Mindfulness: Compassion, Heart center
Compassion

0 Empowerment tools and Agency Mindfulness: Freedom and Joy

10 Liberatory Practices Mindfulness: Resiliency and Creativity

Phase Two: Components that are new since the pilot project (phase one) and will be studied if we receive
ECRF funding:

Mindfulness videos (developed for fall 2020)

Ecampus-supported course redesign (developed for fall 2020)

DPD designation (developed for fall 2020)

Increased enroliment (as a result of the above changes, for fall 2020)

Project Methods

TheEcampussectionof ED219willbetheresearchsiteforthe proposedproject. Withanincreasein
studentenroliment afteritwas added to the list of DPD courses, we anticipate thatwe willhave 35
studentseveryterm. Theexpectationisthatwe willhave atotal of 105 students (35eachterm)during the
durationofthe Ecampusresearchfellowprogram. We have alreadylaunched the mindfulness videos as
partofthe new curriculumofED 219infall 2020, thus we hope to have resourcestorecruit additional
participants from the Ecampus classes for this study. By adding incentives to this project, we hope to
increase the number of students who will agree to participate.

Studentswho enrollin the Ecampus section of ED 219 will automatically be identified as potential
participants. Recruitmentwill take place atthe end of the term, when students willbe asked to give
consentforthe use of theirassignments as data. This process will be done atthe end of the term to avoid
interference between their willingness to participate and their evaluation in the class. Recruitment is
purposely plannedforthe end ofthe termtoavoidinfluencing the way students complete theirclass
assignments, as well as the relationship between the students and the instructors of the classes.
Recruitmentwill happen during the last week of classes when students will be given alink to the
Qualtrics surveythatwillcontainthe consentformstheywill signifthey agreeto participate. Giventhat
they will complete theirclass assignmentsregardless of their participationin this study, signing the
consent form is all that participants will need to do as part of this study.



Studentassignmentsforthe coursewillbe usedandanalyzedasdata. The projectcollaboratoristhe
currentinstructorforthe Ecampus course, and she will be gathering datafromthe Canvas site after
consentisgivenby participants atthe end oftheterm. Shewillalso ensure thatalldatacomply with the
level of confidentialityindicatedinthe IRB protocols, and take allthe necessary steps before making
data accessible and initiating data analysis.

Asourapproved IRB protocolsindicate, we willidentify the participantsby nametodeterminewhois
givingconsentforthe use oftheirclassassignmentsandtoretrieve theirassignments, butnoother
personalinformation willbe collected. To protect students' privacy, each one willbe givenacode
number which will then be used throughout the study with names removed from the data. Only
coded/de-identified datawillbe added to the password protected BOX folderthat stores the data
collection. In both classes, consent will be given in an authenticated environment (Qualtrics survey) at the
endoftheterm. The Qualtrics surveywillopenthe lastweek of classes and will close atthe end of the
term. Theinstructorwillnotaccessituntilitcloses. The Plwillbe the only one with access tothe consent
forms andthese will only be released to the rest of the team after final grades have been submitted.

Materials that support the current curriculum, such as class assignments will be analyzed carefully, but
there will be no access to student education records or grades involved. Class written assignments will not
be altered forthe purposes of this study. Assignments will include written reflections, Canvas
discussions, weekly reading reflections, final papers on their self-assessment of their learning, mid-term
and end-of-term reflections on effectiveness of activities in the course, and reflections on mindfulness
activities.

Classassignmentsaretypically usedtofollow and evaluate students'progressinthe class. Mainly
composed of written assessments, they reflect the students' understanding of the class contentand help
theinstructortogetasense ofhowthe classisadvancingandtomake anydecisionsinlessonplans.
Therefore, all the assignments would be part of the class regardless of the study and the research question.
The purpose of this study is to analyze the current videos and mindfulness curriculum to identify potential
areas for pedagogical improvement.

For the primary sources of data about mindfulness, we will ask questions to investigate the students’
perspectivesonhowmindfulness supportstheirlearningintheclass. Datawillcome fromweekly
reflection assignments, and the midterm evaluation. Students will have to answer the following
questions:

1) Reflection: What self-awareness and concepts did you learnin mindfulness practice this week and their
connection tomulticulturalism? Also please discuss or tell a story about a specific aspect of mindfulness
videos that made an impact this week (e.g., instructor, personal stories, meditative practices, texts,
multicultural content, future career links, health/wellness, learning).



2) Evaluation: How have the mindfulness videos we have been doing in this class helped you to engage in
this course?

Intended project outcomes
Inthis project, we willbe answering the research questions stated above to understand the role of

mindfulness videos on online student learning. We will focus on the data collected from the reflection and
evaluation assignments to describe how mindfulness shapes online students’ learning of
multiculturalism. We intend to analyze curricularaspects of online mindfulness videos inorderto
continuallyimprove, therefore benefitting future Ecampus studentsin this course and beyond.

A plan for evaluation and measurement of outcomes
Research on student evaluations and on reflection assignments willdocument how students perceive the

usefulnessandvalue of mindfulness. Codingand analysis will centeroneach oftheresearch questions
andprojectoutcomes. Multiple investigators will participateinthe codingandanalysis.
Codingandanalysisinvolves various rounds anditerations to specifically understand students’
perspectives on mindfulness, content, videos, and their learning processes.

Fordataanalysis, wewillfollowagroundedtheoryapproach (Charmaz,2014)toconstructalogically
consistent set of inductive themes around the data. Consistent with the principles for building grounded
theory, a constantcomparative method will be used throughout the analysis of the data, relyingon
reiterative readings of the data to develop categories and analytic codes. During initial coding,
fragments ofthe data willbe analyzedline byline. Asimilar process willguide afocused coding ofthe
datauntilreaching theoretical saturation. Analytic note taking will be used to explain and articulate
theories that will emerge and to recall previous iterations of analysis. To focus on theorizing around the
data, thethemes and categories that will be developed during the analysis willguide a postponed
literature review.

Systematic Coding
Phase 1 Coding: The first reading and coding of the data involve a broad lens directly tied to the research

questions, with codes such as: multicultural content, learning processes, components of pedagogical
videos, and developing self-awareness. Given the nature of the data (i.e., student assignments posted on
Canvas), this phase will primarilyinclude word-by-word andline-by-line coding. Largerentries may
involve coding by incidents, which are bigger chunks of data. While coding may begin as initial coding for
topicsandthemes, they may morphintocodingforactionsand processes. Thisphasealsoinvolves
collaborative work across team members to discuss our interpretations, refine analysis, and nuance the
coding scheme.

Phase2Coding: The second phase of codingtakesamorefocused approach. Coding software (Dedoose)
allows the researchers to count the number of instances of each code, count the number of participants
who hadtheirexcerpts marked with each code, and countthe overlaps when excerpts are multiply
coded. This analysis also highlights the outlier or non-fitting data that should be examined. By counting, our
team can determine how codes are weighted across participants and as represented across the data set.
Counting is one way that we will determine dominance of codes and patterns. We will also



undertakeaxialcodinginwhichwelookatrelationshipsacrosscodes, tryingtounderstandhowsome
codesmaybeamajororminorcategory. Wewilldevelopacodingtreeinwhichwe cometounderstand
theoverarching patternsandthe sub-patterns. Axial codingdemonstratesthe texture ofthe dataset,
i.e.,whatisreadilyvisible, whatismore hidden,and how patternsoverlapandfittogether. Anotherway to
determineimportance and texture is through theoretical coding in which we analyze our coding
schemewithwhat’'savailableintheliterature and howitsynergizes withtheoretical understanding of
otherscholars’works. Thisisthefinaliterationinthis phase sothatourteamisdeeplyimmersedinour
owndataand collaboratively constructs ourown “unique” understanding of our data before linking to
extantliterature. This phase also involves regular collaborative work and meetings with the researchers to
cross-check, uncover biases, and develop insights together.

Through various phases of analyses including memo-writing, regular collaborative team meetings, and
revisits with the data, we will refine the coding schemes and understandings of the datatobe able to
make assertions in response to our research questions about how online mindfulness videos impacted
students’ learning, understanding of multicultural content, and the role of of the pedagogical tool itself.

Alignment with OSU’s Strategic Plan
This project specifically addresses the following OSU goals:
1.Faculty actively engaged in public scholarship and outreach
2.Graduates’ preparation to work effectively in a diverse society and as global citizens
Equity in access and achievement among learners from diverse backgrounds
Delivery ofinnovative curricula by faculty who are recognized for excellence in teaching and research

3. Demonstrated commitment to diversity, equity, inclusion, and justice

This project and its intended outcomes align with the university’s distinctive focus on academic
excellence in all aspects of learning, discovery and engagement. More than ever, with current events of
COVID19andBlack Lives protests, the content of Multicultural Education is essential for undergraduates
whoaspiretobeeducatorsandtofulfillbaccalaureate corerequirements. We musttake seriously the
need for tools to support this difficult work with undergraduates as they develop their emergent
cognitive capacities and future professions. Traditional approaches to multicultural education do not pay
attentiontothe emotional aspects oflearningaboutsocialjustice and discussing challenging topics
while exploring oneself. The need for wholeness approaches, as is the case of mindfulness in this course,
bridgesagapintheempiricalliteraturetostudy (1)online modalitiesforteachingmindfulnessanduse of
videos, and(2)theintegration ofsocial justice,emerging adultdevelopment,and socio-emotional tools
forthewell-being ofaspiringteachersandtheirfuture K-12 students. Weintendforthis studyand its
findings to show the effectiveness of online mindfulness (via videos) in multicultural education and to
provide suggestions for its implementation in other content areas.

Aplanforsharingthe outcomes ofthe research withthe OSU community and externalaudiences
Theresults of this study are intended to benefit online teaching and learning with different content

areas. We explore how online videos can deliver curriculum such as mindfulness that typically has been
deliveredface-to-face. We will share the outcomes of this research with the OSU community and



external audiences, hoping that our results from studying online videos of mindfulness as a tool to learn
course content will be insightful in other areas and benefit a wide range of online students.

Online Learning Consortium(OLC)
The Online Learning Consortium (OLC) sponsors two annual conferences devoted to furtheringthe OLC

mission of creating community and knowledge around quality online, blended, and digital learning while
drivinginnovation. These conferences are known as premiere gatherings forfaculty, instructional
designers, administrators and otherswhoteach orsupportthose whoteachin online and blended
learning. With flexibility to adapt to the COVID-19 situation, our tentative planis to presentateither OLC
Accelerate in October, 2021 (Washington, DC), orat OLC Innovate in March, 2022 (location thd).

Online Learning Journal (OLJ)
The Online Learning Journal (OLJ)isanopen, peer-reviewed, quarterly journal. Selected articles from

presentations at OLC are included in this journal every year, and there is also a regular submission
process. FollowingourpresentationatOLC, wewillsubmitourarticle forpublicationinthisjournal.

Ecampus Faculty Forum
We also plan to participate and present our study and results with the OSU community at the Ecampus

Faculty Forum in2022.

There are a number of teacher education journals that we will also target to disseminate findings such as
Journal of Teacher Education, Teaching and Teacher Education, and Multicultural Perspectives.

Project timeline
Winter2021: Finish IRB modifications; Budgetadjustments Spring 2021: Data collection

Summer 2021: Dataanalysis
Fall 2021: Simultaneous data collection and analysis Winter2022 Simultaneous data collectionand

analysis
Spring 2022 Data analysis; dissemination to journals and conferences Summer2022 Dataanalysis;
disseminationtojournalsandconferences

Projectbudget (see separate Excel spreadsheet)

(1)

Collaborators integral to the project’s success
Kathryn Mcintosh, PhD, Associate Professor, College of Education, Language Equity and ESOL/Bilingual

Programs: Dr. Mclntosh will serve as the Principal Investigator and has been at OSU for 15 years conducting
research andteaching. She has taughtwidely inthe areas of social justice, equity, critical pedagogy, and
language/literacy education, and she is certified in yoga, mindfulness, and contemplative practices. Sheis
responsible forleading both the research and teaching efforts and for ensuring the ethics and IRB
compliance of the study.

Raisa Canete Blazquez, PhD Candidate, College of Education, Language Equityand Education Policy:
RaisahasbeenatOSU conductingresearchandteachingforsixyears. She hastaughtand participatedin
course developmentin the Spanish department, and more recently in Education. In her transition to
online teaching, Raisa has completed several Ecampus trainings and workshops.Shehasbeen
activelyinvolvedinresearch projectsfortheredesignof ED219to meet the requirements fora DPD
course, and the Ecampus course development that resulted from that.

Each study team member is qualified to safely and appropriately conduct the activities described above. In



additiontocompletingrequiredtrainings, suchas CiTi,theyallhave previous experienceinrelated
college class activities and content, bothinterms of teachingand research practices, tobe able to
participate in this project and the activities involved. Both team members will have access to data (once
consentis given), will analyze data, prepare reports and disseminate findings. Both team members will
have access to the password-protected BOX folder where data will be kept.

Aletterofsupportfromyourdepartmenthead orequivalent(please see separate submission)
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